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CHAPTER I 
I' INTRODUCTION 
I 
Purpose of the Study 
The purposes of this study have been: (1) to analyze 
11 si:x intermediate grade American history textbooks to determine 
!1their treatment of Massachusetts history, and (2) to make a 
'i comparison of the extent to which each of these textbooks 
' handled the story of Maeeachuaetta. 
I 
In this analysis no attempt was made by the writer to 
,, evaluate one textbook above another or to criticize any phase 
of any book. Rather, the content of each was analyzed ob-
jectively and the results presented in table form. 
The modern textbook is more and more thought of as an 
,, 
,, 
assistant teacher in print. It is the author's effort to 
enter the classroom as personally as the pages of a book 
will permit. He sets up as clearly as possible the aims 
which his teaching is to accomplish--whether to develop 
skills, understandings, or attitudes, or some of all three. 
Then he draws on hie experienie as a teacher to meet the 
goals he bas set for himself. 
If this be so. as much care should be taken as possible 
I 
to select the right text book. In this connect ion, it is hoped 
I this paper will serve as a helpful guide to teachers in their 
II 
I 
I' 
selection of materials or in setting up criteria by which to 
lThe American Textbook Publishers Inetitude, Textbooks 
in Education (Chicago, Illinois: The Lakeside Preas, R.R. 
DOnnelley & Sons Company, 1949). P• 5 
J. 
II 
11 evaluate materials for use in the study of Massachusetts I 
1
. history. 
i 
I 
:j 
I 
II 
II 
I' lj 
II 
II 
ll 
II 
II I 
I 
I 
I 
I 
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CHAPTER II 
REVIEW OF LITERATURE AND RESEARCH 
State History 
The history of Massachusetts or of any state could best 
be learned within the framework of larger national movements. 
The events of a state's history lose much of their significance 
when isolated from their context of national development. This 
idea is beat summed up by the following statement of Mary Kelty: 
State history is much farther away from the experiences 
of young children, and therefore ita contribution toward 
concreteness and reality must be leas. State histories 
written by trained historians are much more likely to be 
available than histories of local communities. They are 
not any more likely, however, to be suitable for reading by 
young children, and on the whole they contain an even 
larger proportion of detail of little interest or import-
ance for the general reader. 
Moreover, in most of the state histories the events of 
greatest importance are those which were felt far outside 
the state boundaries--the westward movement, the influence 
of industrialization, the struggle over slavery. It would 
seem, then, that the children could profit more by studying 
those large movements in their full setting--for example, 
the settling of the country as a whole--the teacher taking 
care to make local applications. At points where the indi-
vidual state made a notable contribution there might well 
be wide reading and reports, with as many activities as the 
teacher considers desirable to stress state contributions 
to the national life. 
Function of the ~extbook in a Study of History 
Whether Massachusetts history be studied as a separate 
l~~ry G. Kelty, Learning~ Teaching History 1E ~ 
Middle Grades (Boston: Ginn and Company, 1936), PP• 18-19. 
3 
unit or as part of larger studies, both the teacher and the 
pupil will lean heavily upon textbooks. Texts are at once the 
most controversial, yet the most heavily relied upon tool in 
teaching Social Studies, and many opinions have been expressed 
for and against the important role assigned to them. On the 
negative side Moffatt says: 
One of course can stick closely to a textbook, but this 
method does not make for good teaching. Pupils should read, 
thi~ and challenge at every turn and teachers will be 
forced to look far beyond the textbooks to visualize the 
study and discussion.2 
The following comment reveals more severe criticiem of the text-
book: 
There are college professors of education, supervisors, 
subject matter specialists, professional writers who would 
do away with textbooks altogether. To them the textbook, 
like the love of money, is the root of all evil, a reaction-
ary influence in the educational process.3 
Despite such criticism, the textbook is still the most 
widely used tool in the classrooru.4 Therefore, it would seem 
that the text would play a prominent part in any study of 
M:assachusetts. For this reason the most careful thought and 
plaru1ing should go into the selection of a tool that plays so 
2Maurice P . Moffatt, Social Studies in Instruction (New 
York: Prentice Hall, 1954), PP• 237-239. --
3~he American ~extbook Publishers Institute, ~extbooks 
in Education (Chicago, Illinois: The Lakeside Press, R.R. 
Donr1elley & Sons Uompany, 1949), p. 4. 
4christopher P. Brady, "The Treatment of Brazil in Seven 
Iviiddle Grade Geography IJ.1extbooka, "(unpublished service paper, 
Boston University, Boston, 1950), P• 3. 
4 
vital a role in the program. Analyses have been made of history 
~ textbooks and certain phases of history textbooks. The results 
of these analyses could be valuable to teachers screening mate-
rials to be used in a study of N~ssachusetts. 
Previous Analyses of Historl Textbooks and ~~terials 
Illustrations are becoming increasingly more important 
attributes of history textbooks. Monroe had this to say about 
them: 
~he use of pictures of all kinds has been shown to in-
crease interest, understanding and retention. Pictures in 
textbooks have been found to vary greatly in number, quality, 
captions and articulation with textual matter. In most 
respects pictures in geography books are better than those 
in other texts, and their marked improvement in recent books 
in all social studies fields is notable. Colored pictures 
have been shown to be better than black and white pictures 
in third grade geography textbooks.6 
~his opinion is well substantiated by the following quo-
tation from Mof£att: 
Textbooks and reference books. the basic tools for learn~ 
ing found in every learning laboratory, contain a wealth of 
valuable illustrations that should be drawn upon. These 
illustrations are directly related to the textual material 
which they accompany and constitute one of the best informa-
tion sources of visual materials. ~he social studies 
teacher should especially consider the pictures that are 
found in abundance among these illustrations. since for 
many purposes they will excel in quality and appropriateness 
any he will be able to secure from other sources.6 
Maps are also an important facet of a good history 
5walter s. Monroe (ed.), ~he Encyclopedia of Educational 
Research (New York: The Macmillan-company, 1941);-p. 1149. 
6Maurice I'. Moffatt, Social Studies !!± Instruction (New 
York: Prentice Hall, 1954). p. 434. 
5 
\ textbook. MoAroe &ad tae following comment to make: 
I 
Mapa are of distinctive and almost indispensable value to 
the teacher of Socia~ StucUes. They have long been used ex-
tensively in geography and their use in history appears to 
be on the increase. More and better maps appear in the 
text books, 7 
On · this same subject of maps in text books, Adame had this to say
1
l: 
The mapa in textbooks and supplementary references have 
the advantage of convenience and pertinency, The pupil can 
scarcely escape seeing them, and their relation to the text I 
is usually obvious.S 
People, places and events are inherent in any history 
1 textbook, Miriam and Ralph Brown in their study have concluded: 
I 
There is a need for young people to identify with heroes I 
who are admirable, even though they way have lived years ago. 
There is a need for young people to learn of the strength ,I 
and weaknesses of the leaders of former timea.9 
Heathcote made this observation about people in history: 
The leaders, eminent men and women who figure in the 
early and later history of America help the child not only 
to know the interesting facts of their life history, but 
they come to remember certain outstanding events in the 
development of the nation.lO 
Klapper analyzed history textbooks for treatment of 
people, places and events and formed the aubaequ.£:mt conclusion: 1 
Although space devoted to an event does not denote its 
I significance, it is evident that the frequency with which it 
'------
1 ?walters • .Monroe (ed.), ~Encyclopedia .Q! Educational 
Research {New York: The Macmillan Company, 1941), p. 1149. 
I 
8Edgar B. Wesley and Mary A. Adams, Teaching Social 
Studies in Elementarv Schools {Boston: D. C. Heath and Company, 
II - ar.. 195a), P• 364. , 
9Miriam and Ralph Brown, "Needed Help for World History, "I 
' The Social Studies, Vol. XLV, Number 5, May, 1954. P• 167. 
10Charlea William Heathcote, "Later Childhood Tendencies I 
11 and History Teaching,"~ Social Studies, Vol. XLII, 1951, p. ll 
6 
is treated will impress the mind and build up an idea of 
irnportance. Certain name a and events because of their 
cl1aracter do not recur. The names of Moree,. Longfellow am 
Whitney wa~r not recur in a history text after they are 
treated, but it is c.learly absurd to classify them as of 
minor importance for tha. t reason.ll 
A more recent analysis of history textbooks was made by 
Minnie Rosenbloum~2 Among her conclusions was the fact that rep-
eated mention of a man as a lawyer, doctor, judge, or any simi-
lar title tends to leave that singular impression with the child. 
From these analyses we can conclude that frequency of 
mention and extent of treatment does not indicate relative im. 
portance of people, places or events, but this false impression 
is often formed by the student. Thus, attempts should be made 
to avoia any textbook which inadvert~ntly gives unbalanced 
treatment to any person, place or event not meriting such treat-
ment or which does not present historical people in the proper 
perspective. However, in Massachusetts even undue treatment of 
one person, place or event in a textbook can be offset by care-
ful use of the historical landmarks available for field tripe. 
What better way to emphasize the importance of the first shot 
of the Revolution than to have a class stand at the stone wall 
where the first battle began; or stand at Bunker Hill and 
llPaul Klapper, ~Teaching £!History (New York: 
D • .Appleton and Company, 1926), P• 130. 
l2Minnie Rosenbloum, ''Men M.ent ione d in Five Junior High. 
School American History Textbooks, The Historical Outlook, 
Vol. XXII, Number 1, Philadelpnia, 1931, P• 22. 
I 
I, 
I 
I 
I 
'I 
I 
realize that here the colonists fought and yielded not an inch 
until the last of their powder was gone; or stand at the Port of ,, 
Boston and visualize the colonists dumping load after load of 1' 
tea in protest of the tax which they believed was an encroach-
ment on their fundamental rights. Carefully selected trips 
such as these could do much to offset certain inadequacies that 
might be found in some texts. 
Summary of Related Research 
The previous evidence has led to the following summa-
li 
tiona: h 
1. Despite controversy, the textbook is the most 
heavily relied upon tool in teaching social studies. 
Therefore. one of the teacher's moat important jobs 
is selecting the textbook beet suited to serve the 
particular objectives at hand. 
2. Illustrations and maps have improved markedly in 
recent textbooks. Indeed, some authorities con-
aider those in textbooks as the most valuable of 
visual aids. For this reason they are important 
factors to consider when choosing a textbook. 
~. Frequent reference in a text to a person as a writer, 1 
I 
lawyer, etc •• tends to leave this singular impression 
with the child. 
4. Frequency of mention and extent of treatment of 
people. places and events tend to impress the student 
as to importance. II 
8 
I 
·I 
I 
I 
~ II 
I 
5. Solitary mention of a person, place or event does not 
indicate minor importance. 
6. Finally, however adequate the textbook. it remains 
for the teacher to intelligently supplement the 
material within and assure properly balanced treat-
ment of all information pertinent to the study at 
hand. In Massachusetts, intelligent use of the rrany 
historical locales can help the teacher develop this 
properly balanced treatment. 
9 
CHAPTER III 
PROCEDURE 
The title selected for this thesis was "An Analysis o:f 
Six Fifth Grade American History Textbooks for the Treatment of I 
1Massachusetts." The books analyzed were widely used and were 
I of recent issue. For purposes of complete objectivity, the 
books were listed alphabetically by title and analyzed in alpha-
l: betical order. The following is a list of the textbooks used: 
I' 
1
'1 
'I 
A. Moore, Clyde B., Helen M. Carpenter, Fred B. Painter J 
and Gertrude M. Lewis, Building Our America. 
New York: Charles Scribner's SoDS: 1954. 
B. 
c. 
D. 
Lansing, Marion, Allan Nevins, and w. Linwood Chase, 
Makers of the Americas. Boston: D. c. Heath 
and Company-:-1951. 
Todd, Lewis P., and Kenneth S. Cooper, !!! Wtts in 
the New World. New York: Silver Burde 
Coiiipany, 1954. 
Barker, Eugene c., Frances Cavanah, and Walter F. 
Webb, Our New Nation. Evanston, Illinois: Row 1 
Peterson-ana-company, 1948. 
E. Morgan, Edna, Pioneering in Democracl• New York: 
The Macmillan Co., 1'901. 
lj 
F. McGuire, Edna, The Stor1 £! American Freedom. New 
York: The~cmillan Co., 1952. 
In order to standardize the analytical procedure, the 
writer first set up five categories of material to look for in 
each textbook. They are as follows: 
1. Illustrations 
2. Maps 
j_Q 
3. Place Names 
4. People's Names 
5. Events 
For purposes of clarity, it will be best to discuss the 
1
1 remaining procedure in terms of each category. 
1. Illustrations 
2. Mapa 
3. Place Names 
- Each book was scrutinized for the 
use of illustrations pertinent to 
Massachusetts history. ~he illus-
trations were listed; the theme 
was given; and an indication was 
given whether the prints were in 
black and white or colored. 
Ino.luded under illustratiens were: 
charts, graphs, photographs, 
paintings or scenes. 
- All maps related to Massachusetts 
or any of ita cities or colonies 
were listed. The writer indicated 
whether the map was pictorial or 
political. If a map contained ge-· 
ographical areas outside the 
boundaries of Massachusetts. but 
was used to explain a point about 
Massachusetts history, that map 
.was listed. 
- The name of any geographical 
"1 Jt 
I 
I 
I 
li 
I 
I 
location in Massachusetts was 
listed under Place Names. A count 
was taken of the number of times 
each place name was mentioned. and 
a total was given. Considered as 
geographical locations were: 
colonies. cities. towns. bodies of 
water. islands. hills, and moun-
tains. 
4. People's Names - The names of any people directly 
c.onnected with Massachusetts were 
listed as People's Names. In addi-
tion, a word count was taken for 
each person's name. To show the 
treatment afforded each person. 
the following five columns were 
given: 
a. mere mention 
b. under 15 words 
c. 15-60 words 
d. 61-100 words 
e. over 100 words 
.An "X" was then given in the ap-
propriate column alongside each 
of the People's Names to indicate 
the treatment in words. 
5. .l::!;vents - fhe events in Massachusetts history 
were carefully listed. fhen a word 
count was taken to indicate how ex-
tensively each was treated. The 
same five columns used with People's 
Names were again used with .l::!;vents. 
and an "X" was placed in the appro-
priate column to give the treatment 
in words. 
_AJ no 
.l. u 
II 
I 
I 
CHAPTER IV 
ANALYSIS OF TEXTBOOKS 
TABLE I 
ILLUSTRATIONS IN TEXTBOOK A 
ILLUSTRATION 
1. Governor Winthrop Arrives 
at Salem 
2. Model of Mayflower 
~. First Thanksgiving 
4. Paul Revere's Ride 
5. Bell Invents the Telephone 
BLACK & WHITE 
X 
X 
X 
X 
X 
COLORED 
I, --------------------------------------------------------------
Table I shows that textbook A used a total of 5 illus-
trations in the treatment of Massachusetts History. All 5 were 
' in black and white. and no colored illustrations were used. 
TABLE II 
W~PS IN TEXTBOOK A 
MAP 
1. Early Settlements in 
Northern Colonies 
PICTORIAL POLITICAL 
X 
Table II shows that ~xtbook A used 1 political map of 
Massachusetts and no pictorial maps. 
II 
I 
'· 
II 
! 1. 
I 2e 
II 3. 
4. 
I 5. 
I 6 • 
7. 
r 8. 9. 
10. 
11. 
1:2. 
13. 
TABLE III 
PLACE NAMES IN TEXTBOOK A 
PLACE N.AME NIDJIBER T llviES MENT IONED 
Boston 10 
Breed's Hill 1 
Bunker Hill 3 
Cambridge 2 
Cape Cod 1 
Charles River 1 
Concord 5 
Haverhill 1 
Lexington 3 
Martha's Vineyard 1 
Plymouth 8 
Plymouth Rock 1 
Salem. 6 
From Table III we learn that textbook .A specifically 
, mentions 13 different geographical locations in Massachusetts. 
~ The place most frequently referred to was Boston. a total of 
10 times. Next was Plymouth. mentioned 8 times. Martha's 
II 
Vineyard. Plymouth Rock. Charles River. Haverhill. Breed's Hill 
I 
and Cape Cod are referred to only once each. 
~l5 
'I 
II T.ABLE IV 
PEOPLE'S NAMES IN TEXTBOOK A 
lit iRE UIIDMi 15-66 61-ioo ov:ER 
I 
PEOPLE'S N.AMES MENTION 15 WORDS WORDS WORDS 100 WORDS 
' 
1. .Adams. John X 
" 
2. .Adams. Samuel X 
I ~. Bell, .Alexander G. X 
4. Bradford. William X 
5. Carver. John X 
I 6. Dust in. Hannah X 
7. Franklin, Benjamin X 
e. Hutchinson • .Anne X 
9. Mann, Horace X 
10. Massassoit X 
ull. l'rescott, Colonel X 
12. Revere, Paul X 
13. Samoset X 
14. Squanto X 
15. Standish. Miles X 
16. Williams, Roger X 
Table IV shows that in textbook A none of the people was 1l 
merely mentioned or discussed in less than 15 words. Seven of 
them were treated in 100 words or more. Nine of the 16 men-
tioned were treated in at least 60 words. 
TABLE V 
EVENTS IN TEXTBOOK A 
MERE UNDER 15-60 61-100 OVER 
EVENT MENTION 15 WORDS WORDS WORDS 100 WORDS 
1. Battle of Bunker 
Hill X 
2. Battle of Lexing-
ton and Concord X 
z. Bell Invents the 
Telephone X 
4. Bo2ton Tea Party X 
5. First Indian Treaty X 
6. First Thanksgiving X 
7. Landing of Pilgrinm X 
s. Mayflower Compact X 
9. Paul Revere's Ride X 
10. Puritans Come to 
Massachus.etta X 
· Table V shows a total of 10 events discussed. Of the 10 
events. only 1 was treated with less than 15 words. while 6 of 
the 10 events were discussed in over' 100 words. 
- --4-= -
- -- --==~'- --- ~---=---=-
1. 
2. 
~. 
4. 
5. 
6. 
7. 
8. 
9. 
T.ABLE VI 
ILLUSTRATIONS IN TEXTBOOK B 
ILLUSTRATION BL.ACK & WHITE 
Alexander G. Bell and the 
Telephone 
An Early Massachusetts 
School 
Boa ton Tea Party 
Colonel Knox Brings Guns 
to Massachusetts X 
Early Massachusetts School X 
First Thanksgiving 
Governor John Winthrop X 
Settlers .Arrive at Massa-
chusetts Bay Colony 
Signing of Mayflower Com-
pact X 
COLORED 
X 
X 
X 
X 
X 
Table VI reveals that textbook B used a total of 9 il-
lustrations. 4 of them in black and white and 5 colored. 
T.ABLE VII 
MAPS USED IN TEXTBOOK B 
M.AP PICTORIAL POLITICAL 
l. Paul Revere's Ride X 
2. Thirteen English Colonies X 
3. Plymouth, The Pilgrim 
Colony X 
Textbook B used 3 maps on Massachusetts history. Two 
• of them were pictorial, and l was political. 
----
-
1_8 
TABLE VIII 
PLACE NAMES IN TEXTBOOK B 
PLACE NAME NUMBER TD!ES MENTIONED 
1. Boston 
2. Bunker Hill 
3. Cape Cod 
4. Charles River 
5. Concord 
6. Gloucester 
7. Lexington 
8. Newtone (Cambridge) 
18 
1 
1 
1 
3 
1 
2 
4 
3 
1 
3 
9. Plymouth 
10. Provincetown 
11. Salem 
Table VIII reveals that textbook B included 11 different 
geographical locations of Massachusetts. Boston is mentioned 
most often--18 times--while the next moat frequently mentioned 
location. Newtone now Cambridge. is mentioned but 4 times. 
Bunker Hill. Cape Cod. Charles River. Gloucester and Province-
town are referred to only once each. 
i9 
TABLE IX 
PEOPLE'S NAMES IN TEXTBOOK B 
MERE UNDER 15-66 61-ioo OVER 
PEOPLE 1 S NAMES MENTION 15 WORDS WORDS WORDS 100 WORDS 
1. .Adams, Samuel X 
2. Bell, Alexander G. X 
3. Bradford, William X 
4. Carver, John X 
5. Dawes. William X 
6. Emerson, Ralph W. X 
7. Franklin, Benjamin X 
e. Hooker, Thomas X 
9. Hutchinson, .Anne X 
10. .Knox, Colonel X 
11. Lyon, Mary X 
12. Mann, Horace X 
13. Massassoit X 
14. Revere, Paul X 
15. Samoset X 
16. Squanto X 
1'7. Standish, Miles X 
18. Williams, Roger X 
19. Winthrop, John X 
Table IX indicates that textbook B discusses 19 differ-
ent personalities of Massachusetts. Of the 19 discussed, 11 
were treated in more than 100 words. No one was merely men-
tioned, and only 1 person, William Dawes, was discussed in leaa 
than 15 words. 
20 
TA.BLE X 
EVENTS IN TEXTBOOK B 
MERE UNDER 
EVENT MENTION 15 WORDS 
15-60 
WORDS 
1. :Battle of Bunker 
Hill X 
2. Beginning of the 
Revolution 
~. Boston Tea Earty 
4. First Thanksgiving 
5. Invention of Tele-
phone 
6. Massachusetts Bay 
Colony 
7. Mayflower Compact 
8. Origin of Mt. Holyoke 
College for Girls 
9. Eilgrims to New 
England 
61-100 OVER 
WORDS 100 WORDS 
X 
X 
X 
X 
X 
X 
X 
X 
In Table X we see that 9 events of Masaaanuaetta h istory 
were included in textbook B. Of the 9 events 7 were discussed 
in over 100 words. and only l was treated with leas than 60 
words. It is interesting to nQte here that the event receiving 
the slightest treatment in terms of numbers of words was a 
battle. the Battle of Bunker Hill• 
BostoR Un~versity 
Sehool o-r Educat i on · 
Li l;rrary 
21 
TABLE XI 
ILLUSTRATIONS IN TEXTBOOK C 
ILLUSTRATION 
1. Battle of Lexington 
2. Boston Tea Party 
~. First Monday on Cape Cod--
Washday 
4. First Thanksgiving 
5. Howes Around the Common 
6. Indians Teach Pilgrims 
Planting of Corn 
7. Maaaassoit Meets Pilgrims 
8. Minute Men 
~. Paul Revere's Ride 
10. Port of Boston 
11. Secret Worship by Night 
12. The Leason Was Hard 
1~. The Sermon Waa Long 
BLACK & WHITE 
X 
X 
X 
X 
COLORED 
X 
X 
X 
X 
X 
X 
X 
X 
X 
Textbook C contained a total of 13 illustrations relat-
ing to Massaanusetts. Nine of these were colored. and 4 were 
in black and white. 
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T.ABLE XII 
M.APS IN TEXTBOOK 0 
1. Landing of Pilgrims 
2. New England Colonies 
~. Treasure from the Sea 
4. Where t he Revolution Was 
Fought 
PICTORIAL 
X 
POLITICAL 
X 
X 
X 
In treating Maasachuaetts, Textbook C uaed 4 mapa. One 
was pictorial, while ~ were political. One of the 3 political 
mapa showed Massachusetts in relation to the rest of New 
England. 
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TABLE XIII 
PLACE NAMES IN TEXTBOOK C 
l. 
2. 
3. 
4. 
5. 
6. 
7. 
s. 
9. 
10. 
I lla 
12. 
PLACE NAME 
Boston 
Breed's Hill 
Bunker Hill 
Cape Cod 
Charles River 
Concord 
Gloucester 
Lexington 
Martha's Vineyard 
Massachusetts Bay 
Plymouth 
Salem 
NUMBER TD~ES MENTIONED 
20 
2 
2 
3 
2 
2 
l 
2 
l 
1 
10 
2 
In textbook c.12 Massachusetts locations are referred 
to. Once again. Boston was most frequently mentioned. a total 
' of 20 times. Plymouth was second. mentioned 10 times. Three 
places. Gloucester. Martha's Vineyard. and Massachusetts Bay. 
were referred to once each. 
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T.ABLE XIV 
PEOPLE'S NAMES IN TEXTBOOK C 
MERE UNDER 15-60 61-100 OVER 
'PEOPLE'S NAMES MENTION 15 WORDS WORDS WORDS 100 WORDS 
1. Adams, John X 
2. Bradford, William X 
~. Dawes. William X 
4. Franklin, Benjamin X 
5. Maesaasoit X 
6. Revere. Paul X 
7. Samoeet X 
8. Squanto X 
9. Standish, Miles X 
10. Williams, Roger X 
11. Winthrop, John X 
Textbook 0 treats 11 Massachusetts personalities. Of 
the eleven, five were discussed in over 100 words, but 6 were 
handled with 60 words or less. One was given lees than 15 
words, but none was merely mentioned. 
TABLE XV 
EVENTS IN TEXTBOOK C 
tEVENTS 
MERE 
MENTION 
uNDER 
15 WORDS 
15-60 
WORDS 
1. Battle of Bunker 
Hill 
2. Battle of Lexington 
and Concord 
3. Boston Tea :Party 
I 4. Firat Thanksgiving 
5. Mayflower Compact X 
6. Paul Revere's Ride X 
7. Peace Treaty with 
Indiana 
a. Pilgrims Come to 
New England 
9. Puritans Start Mass-
achusetts Colony 
61-100 
WORDS 
X 
OVER 
100 WORDS 
X 
X 
X 
X 
X 
X 
Textbook C treated 9 events of Massachusetts history. 
I Six out of the 9 were given more than 100 words. None was 
merely mentioned, and none given leas than 15 words. It is in-
teresting to note that 2 battles, the Battle of Lexington and 
Concord and the B.attle of Bunker Hill, were given more than 
1 100 words. 
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1. 
2. 
~. 
4. 
5. 
TABLE XVI 
ILLUSTRATIONS IN TEXTBOOK D 
ILLUSTRATION BLACK & WHITE 
Alexander G. Bell's 
Telephone 
Daniel Webster Speaks X 
Massac husett s School Scene 
Picture of John Adams X 
Picture of John Quincy 
.Adams X 
COLORED 
X 
X 
Table XVI shows a total of 5 illustrations, 2 colored 
and 3 in black · and white. 
No maps of Massachusetts or any of ita geographical loca-
tiona were used in textbook D. 
PLACE N.AME 
1. Boston 
2. Cambridge 
3. Franklin 
4. Quincy 
TABLE XVII 
PLACE NAMES IN TEXTBOOK D 
NillvffiER TIMES MENT IO:NED 
9 
2 
2 
2 
Table XVII shows that textbook D referred to only 4 
places in Massachusetts. Boston was once again highest, being 
mentioned 9 times. 
TABLE XVIII 
PEOPLE'S NAMES IN TEXTBOOK D 
MERE UNDER 15-60 61-100 OVER 
PEOPLE'S N.AlVIES MENTION 15 WORDS WORDS WORDS 100 WORDS 
1. Adams, Abigail 
2. .Adams. John 
3. Adams, John Quincy 
4. .Antin, Mary 
5. Bell, Alexander G. 
6. Mann, Horace 
7. Webster, Daniel 
8. Whitney, Eli X 
X 
• 
X 
X 
X 
X 
X 
X 
Table XVIII reveals a total of 8 different Massachusetts 
persons treated. Of the eight, aix were given over 100 words. 
For the first time we find a person, Eli Whitney, merely men-
tioned. 
T.ABLE XIX 
EVENTS IN TEXTBOOK D 
EVENT 
MERE 
MENTION 
UNDER 
15 WORDS 
15-60 
WORDS 
1. Invention of 
Telephone 
2. Pilgrims Come to 
Massachua etta X 
61-100 OVER 
WORDS 100 WORDS 
X 
In textbook D we find only 2 Massachusetts events 
treated. The first, the Pilgrims Come to Massachusetts, is 
merely mentioned; while t he second, Bell's Telephone, is given 
over 100 words. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
T.ABLE XX 
ILLUSTRATIONS IN TEXTBOOK E 
ILLUSTRATION BLACK & WHITE 
Alexander G. Bell and the 
Telephone X 
Boston Tea Party X 
Bunker Hill X 
Minutemen Prepare for War X 
Paul Revere's Ride X 
Roger Williams Preaches at 
Plymouth X 
Stone Wall of Concord X 
COLOR ED 
Textbook E contained a total of 7 illustrations. All 
were black and white. and none were in color. 
Textbook E contained no maps of Massachusetts or any of 
its geographica l locations. 
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T.ABLE XXI 
PLACE NAMES IN TEXTBOOK E 
PLACE NAME NUMBER TIMES MENTIONED 
1. Boston 24 
2. Breed 's Hill 3 
3. Bunker Hill 2 
4. Cambridge 3 
5. Charlestown 1 
6. Charles River 3 
7. Concord 10 
8. Lexington 12 
9. Medford 1 
10. Oxford 1 
11. Plymouth 3 
12. Salem 5 
In textbook E twelve different places were named. 
Boston. once again. was most frequently mentioned--24 times. 
Lexington and Concord were relatively high, being mentioned 
12 and 10 times respectively. Charlestown. Medford and Oxford 
were mentioned only once each. 
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TABLE XXII 
PEOPLE'S N.AIVIES IN TEXTBOOK E 
MERE UNDER 15-60 61-100 OVER 
PEOPLE'S N.AlJIES MENTION 15 WORDS WORDS WORDS 100 WORDS 
---
1. Adams. Samuel X 
2. Barton, Clara X 
3. Dawes, William X 
4. Emerson, Ralph W. X 
5. Franklin, Benjamin X 
6. Hancock, John X 
7. Haynes, Governor X 
8. Morse, Samuel X 
~. Parker, John X 
10. Revere, Paul X 
11. Williams, Roger X 
Eleven Massachwsetts personalities were handled in text-
book E. Only 4 were given more than 100 words, but 8 of the 
11 were given at least 60 words. None was merely mentioned. 
Boston University 
School of Education 
Library 
TABLE XXIII 
EVENTS IN TEXTBOOK E 
EVENT 
MEP..E 
MENTION 
UNDER 
15 WORDS 
15 ... 60 
WORDS 
1. Battle of Bunker 
Hill 
2. Battle of Lexington 
and Concord 
3. Bo s to n Tea Party X 
·4. Paul Revere's Ride 
61-ioo 
WORDS 
OVER 
100 WORDS 
X 
X 
X 
Only 4 events were treated in textbook E. Of the four. 
three were given over 100 words. It is significant to note 
.here that of the 4 events treated, 2 were battles of the Revol-
utionary •ar, and both were treated at some length. 
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1. 
2. 
z. 
4. 
5. 
6. 
7. 
a. 
9. 
TABLE XXIV 
ILLUSTRATIONS IN TEXTBOOK F 
ILLUSTRATION BLACK & WHITE 
Activities in a Puritan 
Kitchen X 
Boston Tea Party · X 
Daniel Webster Addresses 
Senate X 
Horace Mann Addresses State X 
Legislature on Education X 
Paul Revere's Ride X 
Signing of Mayflower Compact X 
The Village Green X 
Thomas Hooker Migrates to 
Connecticut X 
COLORED 
Textbook F contained 9 illustrations. All of them were 
black and white, none in color. 
Textbook F used only one political map, and that showed 
Massachus etta in relation to the other co.lonies during the 
Revolutionary War. 
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PLACE NAME 
1. Boston 
2. Breed's Hill 
3. Bunker Hill 
4. Charlestown 
5. Concord 
6. Lexington 
7. Newton 
8. Plymouth 
9. Salem 
TABLE XXV 
PLACE NAMES IN TEXTBOOK F 
NUMBER T Ilv1ES MENTIONED 
ll 
3 
3 
2 
3 
3 
1 
4 
1 
Once again Boston was the moat frequently mentioned. 
being listed 11 times. The next in frequency was Plymouth--
4 times. Table XXV reveals fairly uniform treatment of all 
places except Boston. 
TABLE XXVI 
PEOPLE'S NAMES IN TEXTBOOK F 
PEOPLE'S NAMES 
MERE 
MENTION 
UNDER 
15 WORDS 
15-60 
WORDS 
61-ioo 
WORDS 
OVER 
100 WORDS 
l. .Adams, Samuel X 
2. Bell, .Alexander G. X 
3. Bradford, William X 
4. Dawes, William X 
5. Franklin, Benjamin X 
6. Hancock, John X 
7. Hooker, Thomas X 
a. Hutchinson; .Anne X 
9. Lyon, Mary X 
10. Mann, Horace X 
11. Ma.ssassoit X 
112. Revere, Paul X 
13. Samoset X 
14. Squanto X 
15. Standish, Milea X 
16. Webster, Daniel X 
17. Whitney, Eli X 
18. w·illiams. Roger X 
19. Winthrop, John X 
In table XXVI we notice a total of 19 personalities 
listed • . Of these, eight were given more than 100 words. 
Eleven of them were given 60 words or leas. Three of this 
11 were given less than 15 words, but none was merely men-
tioned. 
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TABLE XXVII 
EVENTS IN TEXTBOOK F 
MERE UNDER 15-60 61-100 OVER 
EVENT MENTION 15 WORDS WORDS WORDS 100 WORDS 
1. Battle of Bunker 
Hill X 
2. Battle of Lexington 
and Concord X 
3. Boston Massacre X 
4. Boston Tea Party X 
5. Closing of Port of 
Boston X 
6. First Thanksgiving X 
7. Founding of Harvard 
College X 
e. First Power Loom 
Built X 
9. Massachusetts Teacher 
School Founded X 
10. Mayflower Compact X 
11. Invent ion of Telephone X 
12. Mt. Holyoke College for 
Girls Established X 
13. Pilgrims Come to 
Masaachus etta X 
14. Puritans Come to 
Masaachus etta X 
From table XXVII we see that textbook F covered 14 
events. Six of them were given more than 100 words. but only 
5 were given 60 words or leas. It is significant to note that 
' one of the events in textbook F given more than 100 words was a 
battle, the Battle of Lexington and Concord. 
~;" 
' L..) 
The preceding tables have all been individual ones. 
analyzing the material conta.ined in individual textbooks. The 
following five tables are comparative ones. summarizing the 
material contained in the six textbooks collectively. 
TABLE XXVIII 
COMPARISON OF ILLUSTRATIONS IN TEXTBOOKS A - F 
ItLUSTRATIONS 
BOOK BLACK & WHITE COLORED TOTAL 
A 5 0 5 
B 4 5 9 
c 4 9 13 
D 3 2 5 
E 7 0 7 
F 8 0 8 
From the above comparative table we see that textbook C 
contained the most illustrations, a total of 13, and the most 
colored illustrations. nine. Textbooks A and D had the least 
number, containing 5 each. Textbooki A, E and_ F had no col-
ored illustrations. However, none of the textbooks was without 
any illustrations on Massaaausette. 
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BOOK 
A 
B 
c 
D 
E 
F 
TABLE XXIX 
COMPARISON OF 1UPS IN TEXTBOOKS A- F 
MAPS 
PICTORIAL POLITICAL 
0 l 
2 l 
l 3 
0 0 
0 0 
0 l 
TOTAL 
l 
3 
4 
0 
0 
l 
The above table. table XXIX, reveals that few mapa were 
used in the study of Ma&sachuaetts in any of the 6 textbooks. 
Textbook C contained the moat maps, a total of 4; while 2 of 
the textbooks, D and E. used no mapa whatever. 
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TABLE XXX 
C011:P .ARISON OF PLACE NAMES IN TEXTBOOKS A 
- F 
NUMBER TIMES MENTIONED IN BOOKS 
PLACE NAME Books A B c !) E F 
Boston 10 18 20 9 24 ll 
Breed's Hill l 0 2 0 3 3 
Bunker Hill 3 1 2 0 2 3 
Cambrid ge 2 4 0 2 3 0 
Cape Cod l 1 3 0 0 0 
Charles River l 1 2 0 3 0 
Charlestown 0 0 0 0 1 2 
Concord 5 3 2 0 10 3 
Franklin 0 0 0 2 0 0 
Gloucester 0 1 1 0 0 0 
Haverhill 1 0 0 0 0 0 
Lexington 3 2 2 0 12 3 
Martha's Vineyard 1 0 1 0 0 0 
Massachusetts Bay 0 0 1 0 0 0 
Medford 0 0 0 0 1 0 
Newton 0 0 0 0 0 1 
Oxfcrd 0 0 0 0 1 0 
Plymouth 8 3 10 0 3 4 
Plymouth Rock 1 0 0 0 0 0 
Provincetown 0 1 0 0 0 0 
Quincy 0 0 0 1 0 0 
' Salem 6 3 2 0 5 l 
Total Places mentioned 13 11 12. 4 12 9 
In all 6 textbooks combined. 22 different geographical 
locations were referred to. Of these 22 locations the only 
place unanimously incl~ded in all textbooks was Boston. It 
was also by far the most consistently referred to. Next to 
1 Boston the most frequently mentioned location was Plymouth. but 
it was far behind in specific mention and was not unanimously 
included. being excluded from textbook D which referred to 
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only 4 Massachusetts locations in all. Places like Haverh ill, 
Medford, Newton, Oxford, Provincetown and Quincy received very 
slight treatment, being mentioned very infrequently, and in-
cluded in only 1 of the 6 books. 
As far as total place names is concerned, the range was 
not great except for textbook D which included only 4. A was 
high with 13, but books B, C and E were not far behind, includ-
ing 11, 12 and 12 respectively. 
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TABLE XXXI 
COMPARISON OF PEOPLE'S N~~ES IN TEXTBOOKS A - F 
MERE UNDER 15-60 61-100 OVER 
PEOPLE'S NAMES MENTION 15 WORDS WORDS WORDS 100 WORDS 
Adams, Abigail D 
.Adams. John c A D 
Adams, John Quincy D 
Adams~ Samuel E ABF 
.Ant in, Mary D 
Barton, Clara E 
Bell, .Alexander G. ABDF 
Bradford, William .ACF B 
Carver, John AB 
1Dawea, William B CEF 
Dustin, Hannah A 
Emerson, Ralph Waldo E B 
Franklin, Benjamin F B E AC 
Hancock, John E F 
Haynes, Governor E 
Hooker. Thomas F B 
Hutchinson, Anne BF A 
Knox, Colonel BF 
Lyon, Mary B 
Mann, Horace ABDF 
Maesaeaoit B ACF 
Morse, Samuel E 
Parker, John E 
Prescott, Colonel A 
Eavere. Paul ACF BE 
Samoaet F AB 
Squanto F A BC 
Standish, Miles ACF B 
Webster, Daniel DF 
Whitney, Eli D F 
Williams. Roger ABCEF 
Winthrop, John CF B 
Table XXXI shows that a total of 32 different people's 
names were treated in all 6 textbooks. The table also shows 
considerable variation in the number of different people's 
names included in the textbooks individually. 
Table XXXI also reveals considerable difference among 
the textbooka in the number of words given the various persons 
listed. No one person was included in all 6 books. Roger 
Williams was the only person to have been given 100 words or 
more in 5 of the 6 textbooks. Horace Mann and Alexander Graham 
Bell were treated uniformly in textbooks A, B, D and F, receiv-
ing 100 words or more in all 4 books; but both were excluded 
from books 0 and E. Certain people such as Abigail Adams, 
Hannah Dustin, Mary Lyon and John Parker were included in only 
1 textbook. 
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TABLE XXXII 
COMPARISON OF EVENTS IN TEXTBOOKS A - F 
MERE UNIJER 15-60 61-100 OVER 
EVENT MENTION 15 WORDS WORDS WORDS 100 WORDS 
Battle of Bunker Hill B F ACE 
Battle of Lexington 
Concord ABCEF 
Bell Invents Telephone ABDF 
Boston Massacre F 
Boston Tea Party E ABCF 
Closing Port of Boston F 
First Indian Treaty A c 
First Power Loom Built F 
First Thanksgiving F BC 
Founding of Harvard 
College F 
Massachusetts Teacher 
Training School Founded F 
Mayflower Compact c AF B 
Origin of Mt. Holyoke 
College for Girls B F 
Paul Revere's Ride A c E 
Pilgrims Come to Mass. D ABCF 
Puritans Come to Mass. ABCF 
Table XXXII shows that most of the events in moat of the 
textbooks received 60 or more words. The Battle of Lexington 
and Concord was mentioned in all of the textbooks except D and 
received more than 100 words in each of the 5 books. The Boston 
Tea Party,the Coming of the Pilgrims and the Coming of the Puri-
tans received fairly uniform treatment in textbooks A, B, C and 
F, though excluded entirely from textbooks D and E. 
No event was merely mentioned, and only 3 received less 
than 15 words. No 2 of those receiving leas than 15 words were 
4.3 
from the same text. 
CHAPTER V 
SUMMARY AND CONCLUSIONS 
From a study of the individual textbook analyses and 
the comparative tables, the following conclusions were 
reached: 
1. There was considerable difference in the number of 
illustrations contained in each textbook. 
2. Few mapa on Massachusetts or any of ita geographical 
locations were contained in any of the six text-
books. Two textbooks, D and E, contained no maps at 
all. 
3. Outside of textbook D which listed only four, there 
was no marked difference in the number of Massachu-
setts place names contained in the six textbooks. 
However, t~ere was considerable variation in the 
frequency of mention for the various place names, 
with the exception of Boston, which was unanimously 
mentioned in all six books and was also most fre-
quently mentioned in all six. 
4. There was considerable variation in the number of 
different people's names included in the six text-
books. There was also a significant difference in 
the number of words given the various persona 
listed. However, the vast majority of People's 
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Names were given fifteen or more words of treatment. 
In fact, only one received mere mention and that in 
textbook D. 
5. There was an obvious contrast in the number of 
events contained in the six textbooks. ~extbook F 
was high with fourteen different events, while D was 
low, containing only two. However, the great major-
ity of events covered in any of the textbooks re-
ceived treatment of sixty words or more. 
Another fact became apparent to the writer as a result 
of this study, and this observation is in no way a criticism 
of any textbook. By far the great majority of material in all 
six textbooks relating to Massachusetts history concerned 
Massachusetts between the years 1620 and 1800. Very little 
Massachusetts history after 1800 was included in any of the 
books. to understand the point more clearly, consider the fol-
lowing facts: 
1. In all six textbooks there were 47 illustrations. 
Only ten of these related to Massachusetts history 
after 1800. 
2. Nine maps of Massa chua etta or its geographical loca-
tions were used in the six textbooks. None of these 
related to Massachusetts history after 1800. 
z. ~wenty-two different .Massachusetts place names were 
mentioned in the six textbooks. Only five of these 
were discussed in relation to Massachusetts history 
after 1800. 
4. In the six textbooks 32 different N£ssachusetts 
people's names were treated. Of these only nine 
were discussed in relation to Massach~etta history 
after 1800. 
5. Sixteen different evex1ts of Massachusetts history 
were treated in the six textbooks. Only four of 
these events occurred after 1800. 
On the basis of these facta ~a .it correct to assume that 
Massachusetts has regressed from a position of leadership in 
national affairs in the 18th Century to a position of second-
ary importance in the 19th and 20th Centuries? If so. what 
are the social, economic and political factors which have led 
to this decline? Or is the assumption incorrect? If so, why 
is there so little mention of Massachusetts after 1800 in 
American history books. Perhaps no textbook in covering so 
eventful a period of national history could give intensive 
treatment to any one state. 
A future study may reveal the answers to these questions. 
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